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The Introduction to Student Supervision workshop will assist you in building skills and confidence when supervising learners and to build a learning culture within your organisation. 

This Northern Metropolitan Clinical Placement Network (NMCPN) project was set up to support health professionals develop the skills and confidence needed to provide high quality supervision to students on placements.

	MODULE
	CONTENT

	Feedback and Assessment
	This module identifies methods of assessing performance, the principles of providing effective feedback and the role of the supervisor in relation to performance management. Assessing personal, professional and educational development and giving specific, timely and constructive feedback will be explored. 
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	Feedback Activity




Divide into triads.  

Participants will select one of the following roles:

· student

· supervisor

· observer

a. Provide feedback to your learner using one of the following case scenarios.

b. Observer and participants to offer thoughts and observations to the larger group.

Scenario 1

The learner under your supervision is consistently leaving late.  They often struggle to complete tasks on time.  The learner’s clinical skills and knowledge are adequate level and they contribute towards team work, often providing assistance to others.

Scenario 2

The learner displays an adequate level of competence in all aspects of their discipline.  The learner is consistently leaving the placement early and rarely offers any assistance to other staff members despite the busy nature of the workplace.

Scenario 3

The learner is lacking confidence.  There are no reported issues in other areas and is receiving complementary feedback from staff they have been working with.  The learner is asking too many questions that they know the answer for and is beginning to irritate staff.

Scenario 4

The learner’s time management and team work is assessed as being at an unsatisfactory level. Their knowledge is adequate.  The learner spends at least an hour looking everything up and will not assist others with their tasks or patient care.

Scenario 5

The learner’s communication skills are an issue, they are referring to clients in an unprofessional manner using greetings such as “hey yo man”.  The learner’s clinical skills and knowledge are good.  The learner gets along well with staff and is a ‘team player’.

	Feedback Activity – Serious Misconduct




Divide into triads.  

Participants will select one of the following roles;

· student

· supervisor

· observer

a. Provide feedback to your learner using one of the following case scenarios.

b. Observer and participants to offer thoughts and observations to the larger group.

Scenario 1

You discover that the learner under your supervision has posted inappropriate comments about patients and staff on Facebook. 

Scenario 2

You discover that the learner under your supervision has taken some splinting materials home with them for personal use. 

	Guidelines for giving and receiving feedback




Giving feedback – do’s

· Establish the student’s agenda

· Get the student to start with what went well – the positive

· Teacher starts positive– however difficult it may seem

· Comment on specific aspects of the consultation – i.e. in history taking

· Active listening (eye contact, stance etc.)

· Use of silence

· Clarifying

· Responding to cues (verbal, nonverbal, psychosocial)

· Summarising

· Empathising etc.

· Move to areas “to be improved” (avoid the term “negative”!) – follow the

student’s agenda first

· If in a group, ask other students to comment – but remind them “No criticism

without recommendation”

· Teacher offers own observations & constructive criticisms

· Be specific

· Always offer alternatives

· Begin with “…..I wonder if you had tried”, “….perhaps you could have…..”

      “…sometimes I find…..helpful….”

· Distinguish between the intention and the effect of a comment or behaviour

· Distinguish between the person and the performance (“what you said sounded

      judgmental” – rather than “You are judgmental”)

· Do discuss clinical decision making

· Do be prepared to discuss ethical and attitudinal issues if they arise

· Giving feedback – don’ts

· Don’t forget the student’s emotional response

· Don’t criticise without recommending

· Don’t comment on personal attributes (that can’t be changed)

· Don’t generalise

· Don’t be dishonestly kind – if there was room for improvement be specific and

explore alternative approaches

· Don’t forget that your feedback says as much about YOU as about the person it

is directed to!
Guidelines for receiving constructive feedback

· Listen to it (rather than prepare your response/defence)

· Ask for it to be repeated if you did not hear it clearly

· Assume it is constructive until proven otherwise; then consider and use those

· elements that are constructive

· Pause and think before responding

· Ask for clarification and examples if statements are unclear or unsupported

· Accept it positively (for consideration) rather than dismissively (for self protection)

· Ask for suggestions of ways you might modify or change your behaviour

· Respect and thank the person giving feedback
	Examples of statements to support clinical performance




· Student demonstrates ability to recognise changes inpatients condition and to alter care plan accordingly. E.g. student identified a change inpatients mood, accompanied by lethargy and diaphoresis. Student took the imitative to assess the patient’s blood glucose sugar level at an unscheduled time, and identified hypoglycaemia.  Student immediately notified the relevant and appropriate staff.

· Student has been responsible for reporting inpatient condition to nursing or relevant medical units, through these events the student has displayed appropriate actions under stress and can confidently suggest to her supervising nurse action required or performed.

· Student has been responsible for daily documentation, and has been using the systems approach in order to ensure that all relevant information is covered in a structured format.

· Student has demonstrated the ability to provide care for the required patient, and is requiring minimal assistance with time planning. Student consistently demonstrates good time management skills.

· In discussion with (the student) the ability to independently provide rationales for nursing interventions, linking to theory and re-evaluating plans as circumstances change, ahs been consistently demonstrated.

· The student has demonstrated competent dexterity, adhering to aseptic techniques and universal precautions. Communicates in a confident manner with patients throughout all procedures seeking assistance as required. (A list of observed procedures could also be provided here).

· Student demonstrates the ability to articulate and communicate the student’s scope of practice to his or her members of the team, and finds someone more senior when this is needed. Student takes responsibility and accountability for own actions.

· Student is developing critical analysis skills and is continuing to improve in this area.  From assessment she/he is able to link the patients condition to further possible problems.  The student is able to give a good account of the patient problems to others and obviously researchers patient condition and associated problems.

· Student is able to formulate a are plan based on information acquired for varied sources with minimal assistance and make changes as necessary based on regular assessment of the patient for any changes.

· Student is able to prioritise the needs of patient and is also flexible to allow for changes that may occur through the shift and seek out the assistance of other members of the team as needed.

· Student is developing strong communication skills and demonstrating an increased ability to communicate relevant information about patients to he health care team. Student is growing in confidence in this area and is beginning to speak up a little with less support and encouragement.
· Student assessment skills are continuing to improve and student demonstrates an ability to formulate a plan of care with his buddy or clinical educator using these findings with minimal prompting.
NB: The word student is used but this can also be applied  to beginning practitioners or learners.[image: image3.png]
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